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Key for Icons throughout the SLD document

TEA

Texas Education Agency

Key

Included in the guide are requirements, links to resources, best practice tips, examples, and more. The
following information will help you navigate the technical assistance guides:
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NOTE: “Notes” point out important reminders or considerations.
Best Practice Tips: are highlighted with blue rectangle.

Changes/Updates: Information that has been changed or updated since the last
release.

New/Added: Information that is new or has been added since the last release.
Informational Links: Links that are in lowercase will take you to a related
website, resource, or document that supports the information which you are
reading.

Legal Citation Links: Links that use all capital letters will take you to a legal
citation and definition.




Introduction and Purpose — page 5 TELA

Texas Education Agency

= Updated graphics
= Updated general information

The primary goals of this document are to assist LEAs in:
f
Conducting comprehensive educational evaluations of students ‘
suspected of having an SLD;
Understanding the two methods of SLD identification; and D ‘

P
Providing information in the full and individual evaluation (FIE) ‘
that will assist ARD committees in their decision-making process.

\,

A section specific to dyslexia and dysgraphia is included.

There are designated representatives at each regional education service center (ESC) available to assist LEAs
with procedures for evaluation.



Child Find—page 6

Updated

= |f a student is enrolled in a charter school, the charter school is

responsible for implementing Child Find requirements, including referral
for possible special education services and evaluating as appropriate.

= This resource was added:

- I
@ Child Find Duty i a1
Quick Guide O i
Quick Guide _m..-«;:m_;“—_;_ [ -
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Required Documentation To Be Provided To Parents—

page /

This link was added:

om | The Prior Written Notice-Legal Requirements and Best Practices video
) ﬁ -‘, : reviews the legal requirements of a prior written notice as required by the IDEA,

e including language and timeframe, circumstances that trigger a notice, and

| Lol Requirements and Best Practices content components that must be addressed, and shares best practices for

completing an appropriate prior written notice.

The Prior Written Notice-Legal Requirements and Best Practices



https://spedsupport.tea.texas.gov/resource-library/prior-written-notice-legal-requirements-and-best-practices

Review of Existing Evaluation Data (REED)—page 10

= Moved REED section after Full and Individual Initial Evaluation (FIIE)
Procedures section

= Added under ‘Remember’:

= |f astudentis referred for an initial evaluation, all procedures prior to initiating the evaluation must be
followed including prior written notice and distribution of the Notice of Procedural Safeguards, Overview of
Special Education for Parents form, and the opportunity to sign informed consent provided to the
parents/guardians or adult student.

= For aninitial evaluation, the LEA must receive informed consent from the parent before the evaluation can
proceed. Since the REED would be a part of the initial evaluation, informed consent serves as the consent for
the REED.

= For areevaluation, itis common for the LEA members of the ARD committee to conduct a REED and draft
existing and needed additional data. In the prior written notice the parent needs to be informed of the REED
process as the REED mustinclude updated parent information as part of the process. Sometimes a REED
can occur in an ARD committee meeting; however, the LEA must keep in mind the due date of the student's
reevaluation when conducting a REED.



Preponderance of Data—page 11

5 hew paragraphs added

= |n the case of SLD identification, does the preponderance (or majority) of evidence
indicate that an SLD is more probable than not?

= The multidisciplinary team (MDT) must consider standardized scores in light of other
data, the student’s behavior and affect during the testing session, the normative

population, and any other variables that may have influenced scores obtained during
an isolated assessment.

= The graphic on this page shows that equal weight, or consideration, is given to
informal information (e.g., observations, interviews, parent and teacher information),
curriculum-based tools and assessment measures, and information from criterion-
referenced tests and norm-referenced tests.
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One piece or source of data would
not supersede all the others.




Preponderance of Data—page 11

5 hew paragraphs continued

= The MDT members should carefully consider each data source and its convergence
(or divergence) from other data sources and provide detailed explanations of how
each data source relates to the other sources in the FIE.

= When there is inconsistency between data sources, the MDT should take a diagnostic
approach to identify reasons for the differing data sets. Error analysis of the student’s
performance should be conducted, and the construct of the task compared to the

student’s curriculum should be examined.
Observations,
interviews, parent and
teacher information,
curriculum-based
measures

Criterion-
referenced tests,
norm-referenced

tests

10



Multidisciplinary Team (MDT)—pages 15-17

= Added in pink box:

A single professional does not conduct evaluations.

MDT members are responsible for ensuring all legal standards required for conducting an
FIE are followed.

= Added Federal and State Requirements for MDT Members
= Federal - Individuals with Disabilities Education Act (IDEA)
= State — Texas Administrative Code (TAC)
= State — Texas Education Code (TEC)

11



Specific Documentation for the Written Report—page 17 TEM&

Texas Education Agency

Added

Each MDT member must certify in writing whether the report reflects the member’s conclusion.

If it does not reflect the member’s conclusion, the member must submit a separate statement
presenting the member’s conclusions. 34 CFR, 300.311(b).

NOTE: It is not defined in federal or state law to whom the separate statement should be submitted.

It could be implied that if the report does not reflect the member's conclusion and the member writes a
statement of disagreement, then the statement would be attached to the evaluation report.

Best practice: If there is contradictory data within the report that could lead to a statement of
disagreement, then the MDT should explore the contradictory information and pursue an explanation
before the finalization of the report.

A copy of the written evaluation report must be provided to the student’s parents as soon as possible
after completion of the report but no later than five school days prior to the initial ARD committee
meeting (see19 TAC 889.1011(h) for an exception to this timeline).

12



Best Practices for MDT for SLD Identification - pages 17-18 TESS

Texas Education Agency

Updated

" Include individuals with knowledge of the student, instructional practices, and
instructional options.

" Include the interventionist(s) as part of the team, if the student receives intervention.

= Work to ensure active contributions and integration of information and data from all
team members.

= Collaborate frequently as the evaluation progresses, as new assessment results may
uncover additional suspected areas of disability.

= Work together to review the multiple sources of data to identify consistent and
inconsistent findings and draw conclusions about strengths and needs.

= Develop recommendations that address the student’s individual needs.

13



Example Observation Forms — page 19

= There are two examples of observation forms. One is for observing the student during
an intervention, and the other is for observing the student during general education
instruction. The MDT may use these templates or revise them to create a form

tailored to gather information.

7

SLD Tier 1 Observation Form

\

-

SLD Intervention Observation Forms

~
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Use of Cognitive Assessments — page 22 TELS.

Texas Education Agency

Updated ' :

= The decisionto include standardized measures, particularly cognitive assessments, in the evaluation process for
an SLD should be made on a case-by-case basis.

= |n some cases, sufficient information may be available from sources such as academic performance data,
behavioral observations, and input from parents and teachers to make an informed decision about identification
without the need for standardized measures. This might be especially true when ruling out factors like intellectual
disability, where other indicators may be more salient.

= Although there is no federal or state requirement to include norm-referenced achievement or cognitive
functioning in an evaluation and identification of SLD, there are instances where standardized measures can
provide valuable insights into a student's achievement and processes that may not be apparent through other
means. These measures can help identify strengths and weaknesses in different achievement and cognitive
domains, informing instructional planning and support strategies.

= Therefore, the MDT needs to consider the specific circumstances of each case and weigh the potential benefits of
including standardized measures, such as cognitive assessments, against the practicalities. Additionally, MDT
members have the discretion to determine if a full cognitive profile to measure intellectual functioning is
necessary to rule out an intellectual disability before identifying a student with an SLD.

= |n otherinstances, MDT members should determine if limited assessments that measure specific areas of
cognitive functioning or processes are valuable to inform the evaluation and better understand the student as a

learner.
15



Inadequate Achievement — page 23

= Added in pink box:

Remember, “assess” does not mean only “formally test.”
“Assess” means gathering data from multiple sources.

= MDT members should consider all data, including qualitative data which indicates
how the student behaves during testing situations, how hard they try, and their
motivation. Then, compare this information to performance in school. The MDT
should also identify how these skills manifest within the school environment,
particularly if it is found to be an area of deficit.

16



Examples of Multiple Measures for the Eight Areas of TEZ

Inadequate Achievement — pages 23-31

BIG ADDITIONS!

Some potential examples of multiple measures for each of the eight achievement
areas are provided. These lists are not exhaustive. You may have additional data
sources to incorporate in your data-gather process.

Potential Data Sources (Informal, Curriculum-Based, Criterion-Referenced, Norm-Referenced, If Necessary)
for:

Basic Readin, gSkII Which Ma yI clude Dyslex

Evaluation of basic reading k[I/dyI should in Id data gathering and measure:
student’s educationa eeds

he
ECODING
LETTER READING UNFAMILIAR
KNOWLEDGE WORDS IN
ISOLATION | | ocCrRoELY

POTENTIAL DATA SOURCES

* Oral Expression

* Listening Comprehension

* Written Expression — Which May Include Dysgraphia

. CURRICULUM- CRITERION- NORM-REFERENCED,

* Basic Reading Skill—- Which May Include Dyslexia REFERENCED || IF NECESSARY
« Parent information/ + Dolch sight words * Reading universal Standardized measures

interview * Running records screeners of letter identificati

« Teacher information/ | |+ Intervention progress ||+ District reading rea d
) ) itoring .

isol imed an

tmed) decoding
un/am/llar words (timed
and untimed)

* Basic Reading Fluency Skills - Which May Include Dyslexia

* Reading Comprehension

* Mathematics Calculation

When assessing decoding skills, the MDT should look at the student’s abilities with single-word reading and

[ ] M ath e m ati C S P ro b le m _S O l.Vi n g decoding, as well as reading and decoding within text.
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Why is the use of multiple measures so important?

Pages 31-32

Updated

When making high stakes decisions multiple measures need to be considered to avoid
using one cut off score.

= Reliability issues
= Fixed cut-pointissues

= Recommended practices

= Arecommended practice is to express the test results within the standard error of
measurement and specify the student's performance with a confidence interval
so that a range of scores could indicate the presence of SLD.

= Another recommended practice is to incorporate other data that might inform the
judgment of the ARD committee, such as previous academic and classroom
performance, grades, observations of the child, and the parent’s and teachers’
perceptions of the student’s performance.

18



Added enhanced graphics

Examples of Evaluation Data
= School Records: Repeated Assessments
= Other School Records
= Home Information

School Attendance

Disruptions to Instruction

SCHOOL RECORDS:
REPEATED ASSESSMENTS

Texas Education Agency

OTHER SCHOOL
RECORDS

HOME
INFORMATION

* Intervention progress
monitoring results and
reports

* In-class tests on grade-
level curriculum

+ Other regularly
administered
assessments

« District, school, and

grade-level benchmark,
universal screening, and
state assessment results
compared to campus and
district results

» Academic records
* Intervention access and

progress

+ School history

» Classroom observations
» Attendance records

+ Student mobility

information

+ Discipline records
+ Disruptions to instruction

« Parent/adult student

interview about school
history and access

to reading/math
instruction

« Participation in outside

tutoring

+ Other academic

supports

19



Exclusionary Factors in SLD Identification — pages 34-36  TEA&.

Texas Education Agency

Updated

The term ‘emotional disturbance’ was changed to ‘emotional disability.” The eligibility
criteria has not changed.

@ EXCLUSIONARY FACTORS IN SLD IDENTIFICATION

Students may display underachievement for various reasons. Not every student with inadequate
achievement has an SLD. As part of the process of identifying a student with an SLD, the MDT must
determine whether specific factors (listed below) are the primary reason for the student’s difficulties in
learning and academic performance (19 TAC 89.1040(c)(9)(B)(iv)). Exclusionary factors include a visual

hearing or motor disability, intellectual disability, emotional disability, environmental, cultural, or economic
disadvantage, and language proficiency.

(D)
A

Environmental,

A visual, .
Emotional cultural, or Language

hearing or Intellectual

disability economic proficiency

motor disability el disadvantage

20



Pattern of Strengths and Weaknesses (PSW) Method -

page 41-43

Added Analysis and Interpretation

A chartis provided as one way to organize data for interpretation and to confirm that
the student exhibits a PSW.

There are rows to enter data for the different data sources (informal, criterion-referenced, curriculum-
based, and norm-referenced, if necessary).

Skill and/or Skill and/or | Skill and/or | Skill and/or | Skill and/or

Data Source ability area | ability area | ability area | ability area | ability area

Informal

Curriculum-based

Criterion-referenced

Norm-referenced, if
necessary

21



Impact on Access and Progress in the General

Curriculum - pages 49-50

Impact Statements within the FIE

Impact and need statements within the FIE are critical for developing the student’s
initial IEP. An impact statement is specific to the individual student. Each disability
condition needs an impact and need statement that includes baseline data. Impact
and needs statements should drive the IEP development process, and the MDT should
assist teachers in drafting initial PLAAFP statements based on the information
included in the FIE.

Need Statements within the FIE

A specific statement of needed services and supports for accessing and progressing in
the general curriculum is based on the individualized and unique needs of the student.
The needs statements should align with information within the FIE and the most recent
data (i.e., classroom observations, curriculum-based measurements, etc.). This
means a description of skills, not just scores.

22



Impact on Access and Progress in the General

Curriculum - page 50

Added statement in pink box:

“Within the FIE, baseline data should be provided to identify where the student
is functioning and where he/she should be in relation to the grade/age-level
standards. The FIE should describe how the disability impacts the student’s
access to and progress in the general curriculum and include
recommendations for evidence-based interventions.”

23



Recommendations — page 49

Added

“Recommendations address any needed content, methodology, and/or delivery
adaptations. The rationale for these recommendations clearly aligns with the specific
impact of the disability. Any needed accommodations, modifications, or prerequisite
skills are linked to the student’s unique and individualized needs, and there is an

explanation/rationale for why they would be necessary for the student to access the
general education curriculum.”

24



Recommendations — page 52

Key Takeaways

= The FIE should also include helpful data and information used to develop the PLAAFP
statement and draft measurable annual goals for the student if they are determined
eligible for special education and related services.

=" Impact and need statements within the FIE are critical for developing the student’s
|EP and should consider impacts on learning, language and communication,
social/emotional/behavioral, and independent living.

= A specific statement of needed services and supports for accessing and progressing
in the general curriculum is based on the individualized and unique needs of the
student. Keep in mind that if the student is not found eligible for special education
and related services, they will still need a plan for support. The FIE information is
relevant for developing an intervention or other support plan in general education.

25



Reevaluation When SLD |s Suspected - pages 52-53

@

Updated
= Review of Existing Evaluation Data (REED)

A REED for an FIIE focuses on the initial identification for special education services,
while a REED for an FIE focuses on reevaluating and updating the educational needs
and services for a student already receiving special education.

= Reevaluation

A reevaluation is a written report of current functioning and identifies the student's
educational (academic and functional) needs.

26



Reevaluation When SLD Is Suspected — pages 53-54 TEA.

Added

= Other Circumstances Indicating a Need for a Reevaluation
= Change in Disability Condition
= Change in Needs

A substantial or significant:

¢ change in the student's academic performance

¢ escalation in the student's behavior and/or the student's behavior is impeding his/her learning or
the learning of others

¢ inconsistency between the description of the student’s strengths and needs in the IEP and the
student's actual performance

27



Reevaluation When SLD Is Suspected — page 54 TEX

Added Key Takeaways

Texas Education Agency

The ARD committee and other qualified professionals, as appropriate, review existing evaluation data
for the student.

Based upon that review, including input from the student’s parents, the ARD committee identifies
what additional data, if any, are needed to make an informed decision regarding the identification of
an SLD, including dyslexia and/or dysgraphia.

If additional data is necessary, the LEA provides the parent PWN of reevaluation and requests written
parent consent according to the IDEA requirements.

A timeline for completing the evaluation will be determined by the ARD committee (unless itis the
three-year reevaluation due date), and all evaluation procedures should be followed.

When dyslexia is suspected, a person with specific knowledge in the reading process, dyslexia and
related disorders, and dyslexia instruction must serve on the LEA’s multidisciplinary team and any
ARD committee that is convened to determine eligibility for special education and related services.

28
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REED and Reevaluation Resources — page 55 TEA

Texas Education Agency

Added “Please visit the Texas SPED Support website for additional guidance on the
legal requirements and best practices for reevaluations.”

Quiastion and Answer Dacument

Review of Existing Evaluation Data
and Reevaluation

TEA Bis,

Review of Existing Evaluation Data and Reevaluation: Question and
Answer Document

As part of the reevaluation, the ARD committee and other qualified personnel,
as appropriate, must complete a REED to help determine what additional data,
if any, are needed to determine whether the student continues to require
special education and related services and whether changes are needed to
the services being provided. This question-and-answer document is intended
to provide guidance and best practices to LEAs regarding the REED and
reevaluation processes.

Reevaluotions: From REED to Evaluotien

Reevaluations: From REED to Evaluation

Participants will examine regulations related to reevaluations, review
the process for conducting a REED, and determine best practices for a
comprehensive reevaluation in this webinar.

29



Dismissal from Special Education - page 55

Added

The LEA shall reevaluate a child with a disability before determining that the child is no
longer a child with a disability. As part of the reevaluation, the REED data should reveal
what additional data is necessary, if any, to determine if the student continues to have
a disability, and the student’s educational needs as a result of the disability, or if the
student continues to need special education and related services. If the ARD
committee members and other qualified professionals, as appropriate, determine no
additional data is necessary, then the data/information gathered for the REED could be
formulated into a written report identifying the student as no longer a student with a
disability. In this instance, the LEA must notify the parent of the determination that no
additional data is needed and the reasons for the determination, as well as the right of

the parents to request an assessment to determine whether the student continues to
be a student with a disability.

30



Texas Special Education Educator Resources

Texas Special Education Educator Resources:

spedsupport.tea.texas.gov
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